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ABSTEACT ' . 

This activity is one^f a series of- 17 
teacher-developed instructional activities for geography at 
secondary-grade level described" iji SO 0(>9 140'.. The activity 
investigates r.esource canageaent and* econonics. It eaploys the 
student-activity approach to inquiry learning by ^ using group work; 
siBulations, and teas research ^reports. G^ven data aboul— thfr^Qflltural 
and natural resources of the Betherlands, sttidents n^ka observations, 
generalizations, and intelligent ^decisions about foreign ownership, 
pollution, resource nanageaent, aifd land "use allocations f 0I^ Jbhe . 
futpre. The unit is arranged into four activities. Activity one, j 
introducing the unit, of fens. a "word association" technique to the 
regional' study. Students are given a list of v^rds, such Europort 
and Polder, to identify and explain. Then they refer to a' map to^ 
identify the places and Relationships to the At^ther lands. In activity 
tiio^ students view slides and then write a* sc5ript to. explain ideas • 
which illustrate factors of resource nanageaent in thie Betherlands." 
Activity three .engages students in a research project investigating 
natural and cultural resources. For exaaplei students light gather 
data to support a hypothesp.s that the Hetheplands has aade a vast ^ 
contribution ^to the cultural heritage of Eirope. The 'last activity 
centers around lap anal7sis. Students identify the conflicts between 
urbaniza^tion and land use and^exasdne resorarce aapageaent techniques 
as practiced ^m;^ the liutch. «aps, statistics, vocabulary, and detailisd 
data sheets are provided. (Ajathor/CB) . 
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The 'concept of resource management is designed to provide t'h'e student with a 
learning fraroework of" knowledge, understanding «nd experience needed to make 
intelligent decisions regarding sucli things as-foreign ownership, pollution, 
re.sourcQ. management and land use allocations for the future. 

Th e Netherlands unit provides an excellent means to achieve \his conceptual 
learning object! ve» The sample activities included illustrate' the' student 
activity approach to inquiry learning. 




Conceptual Learning ' ' 

' , ' ■ . - * * , 

^ A^ricept is a major geographit understanding which identifies, with sig-, 
ivil'icant worl d/phenomena and interprets the geographic viewpoint. Therefore, 
the conceptual patterns "are * 'useful way for the 'geog>*aphy student to view 
the world and jts people. As* he Resins to "understand the concepts in greater 
CrdBpth he begins td think geographically and thus develops a spatial synthesis 
O which enables him to deal with the infinitely complex sum of huma*i knowledge, 
•O In a specific plate. Tmrnanuel Kant, the German PJiilosopher, ha^ stated that 
> this conceptuaTtiation of Spatial phenomena- 1g the philosophical, justification 
^Q^for teaghing geography. - 

^ The basic c6npepts used in this unit are adapted from the curriculum' guide 

""Man and the Eartft" , -publ i'shed by'.the Ontario Ministry of Education. The major 
concept developed is resource management and the minor concept is graphicacy or 
graphic communication. * • ' 
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The second term 'uoitS us4d 1n-this paper, is an equally difficult t^ 
_to de fine since there are many Interpretations presently^ employed, A unit is 
considered to be a section qf Mork approximately three to five weeks in l4ngth, 
^ich develops a specific conclpt in a meaningfat, student-oriented, experien- 
tiaV activity. These activities may be centered/ on a particular regioiu topic, 
theme or problem. They are designed to deal realistically with spatial syn- ' 
thens within the capability .and interest levels of the students .involved. 
Specific learning strategies and subject techniques are built into eafch unit 
so that the student is doing real geography and not merely describing or memori- 
zing data. .Every' unit illustrates the^ trilogy of geography, that 16, the 
interrelationship of man, the physical environment and cultural ma/rix within 
a specific area. • , * ' 



In addition to the activities there should be 
environmental stud;ies which would relate the conce( 
observable environment of the student. The scope 
by the selection of places and peoples which can 



cant to the 



in^i 



vidual student. 



opportunities for local 
ual objective to the 
geography/is limited only 
made relevant and signifi- 



The Hetherlands unit develops the following: 

(a) , the co|icept of resource management and eoonomics^, 

(b) a variety of learning strategies^ such /s group work, 'simala^^on?, etc ; - 

. . (c) . specific learning processes such ^syobservin^, generalizing,, and 
'decision making; * / /• \ 



/ 



(d) a planning approach suggested ijn fhe curriculum guide, "Man and the 
• Earth," publisjied by the Ministry of Educa'tion, Ontario, Canada. * 



Activity I - From Clues to Concepts / 
Introduction: ^ - ' - z 

There are a great many ways to 'introduce a unit involying'a regional * 
study. A conirjon and valid approach' is to begin with map study and develop 
Ideas and concepts with the map as the starting point. -The first map studied ' 
need not be of the country itself, but instead one could >egin with a map that 
shows the continent of Europe so as to make clear the spatial relationships 
between the Netherlands a^d thejurrounding areas. A natural and useful intrp- 
ductloh would be to move then to/ a detailed map on an overhead, or in^each . 
student's atlas, to explore concepts at a larger stale. 

Another possibility would Le to use ,a film. Discuss the film from the 
standpoint of the resources meritioried. The resources viewed 1n the filfn 
could be listed by the class as a whole or each student. could compile his own 
as the film was bei'ng.shovm aTong .the lines of instructions given before the 
film began:* Students could b6 asked, for example, to list resour-ces under 
two classes — cultural (man made of "of roan") and natural (physical -or of ^. 
nature"). ^ . • / 
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A different introductory activity -is sugcfsted ^o'",^his unit,^owever, . 
one -that has been stccessffflly used wyth renslial as well as advanced classes. 
Of course the method has" to be adjusted to suijt different levels,. but this can 
be done readily .once you conie to Rnow your. stents - or very readilj once you 
have tried it several tiE^es and learned which words >«rk For lack of a better 
{lame. onV ini^ht call this apprsacH.a "word asBocwtion" technique, or clue to 
concept" nieBtod. . 



Part A • 

By the time the class eaters the room have the following words on the board, 
covered up; however, with a map or screen until you are rea^y to start. 



Philips 
Europort 
Hudson 
Amhem 

The Northern Venice 
Polder 
Edaru 



House of Orange 

Holstein-Frifesian 

Shell Oil Company 

Benelux 

Queen ' Jul j ana 

Indonesia 



Tell the- class you are beginning the Study. of a new country and rather 
than telling them which one, they are 'to teVI you by studying the wdrds 
on the bo?ra. Instruct the class to copy each word down jn a list, identify 
as many bs they can with brief explanations ^nd determine - if possible - the 
country which is assoc fated with every one Of^ them in some way. 

After 5 - 10 -minutes of wojrk^inaorf the first '13* terms you might heighten 
the suspense by adding the folTowingTOrds, one by one-, to your list: 



Limburg • 
Zuider Zee 
Haarlem 
DelH» 
Rembrandt 



After several minutes of letting '^u0s struggle to .identify the countrjf 
with these new "clues", take some aWsw|r^?rom the class to sjee how well theyj 
are progressing. The countries they hivi'decided upon should be listed on t^e 
board also, but virtually without cormient; Depending on. "now well the cla?^ is 
doing — or on their interest span — yqii jpight add a list 6 "clues" which are 
intended to enable every student to.detirmjne the country involved. 



Guilder 
Gouda 

Anne Frank 
The Hague 



Rotterdam 
Dykes 

Rhine Delta 



Wooden Shoes 

K.L.M. 

Amsterdam 
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Part B 



' Once the country "The Netherlands" has been established st'i^ts^can begin 
to disJSls^ny of the tenns. The teacher should question to elicit --esponses 
S ?Jr?rss fLiliar words. To add interest during f,^^, |^"^^|;?2,j;^P^p ^ 
be available so students can begin to learn sone cJ^^^fSn'th s 

and relationships. in The Netherlands. Th^. ideas and data J^^cussed n this 
lesson h lessons will become a useful basis for concepts to be developed, as 
the unit unfolds. — - , 

Part C • ' , * ^ ' . . • 

As 'a record, of this work tbe.Xeacher my de^de that certain tf J fin- 
ing s^e or all of the terms should be recorded f*Th is could be -done under a 
Ja?ierof classifications (places, cultural tenns, ^^o^I^n MntroductorJ 
iust as they appear above. One very useful record would be an Introductory 
iSp" on which all the places identified in this activity coQld be noted. 



\etse Remen^er 



This introduction is not closely related to the themes chosen for thi^ 
unit as a whole.. nor need it be. Instead, the purpose of this open-ended 
approach is -to start out where the students are; by giving the students the 
chance to tell what they know. The teacher is also assessing tbe level of 
5n5e?staSding of his students in regard to "The Netherlands". Lat^r lessons 
and activities will focus on resource management and graphicacy. 

" * Lastly, teachers should not expect to be able to "se- this. or. any other _^ 
method or activity without adjusting it to suit their particular aPP^oa^ and 
their classes' needs and abilities. . Sdme of the terms suggested above may 
be too difficult or too easy; there may be too many or too few. The selection, 
number and use of' terms will require the use of the teacher s judgment. 

Special Resource \^ ' " . . . 

Many students seem- very "interested in the story ^f Anne Fr.ank.« The 
pocket book "Ihe. Diary of ^ne Frank" is available in most book stores. . 

Class room Tested • . . , /. • '• 

In testing this introduction with several classes in junior high. schools' 
in North York it was found that the "detective" approach worWd very well . 
The very idea that "Columbo" works with clues, often ones which he doesn t 
■ undeJIJand, and that he has a down by, bui3ding up "evidence^' iVt'lVXT ' 
made the "chase!' more exciting for the .students. The use of the detective 
analogy is strongly recanmended. . v 
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Explanation of Introductory Clues 

Group. I • ' ^ ^ • , ' ^ 

1. Philips - This is one of the world's largest manufacturers of elettrical ^ 
equipment and a'frpliances- It's headquarters and largest factories ere in 
Eindhoven in southern HolJand, but its plants are located throughout the 
world. Jn Eindhoven it manufactures the well-known Philishave electric 
shavers, r^'os, T.V. sets and, besides hundreds of other it^s, one-fifth 
of the world's 4 ight bulbs! 



Euro port - Phis" 4s the fajrly rtc^t seaward extension of the world's 
largest port, Jlotterdam. 
of over 300,000 tons, for 



largest port, Jlotterdam. It is able to* handle the huge new super tanker^ 

one of its major activities is .oil refining. ^ 



Hudson - Henry Hudson was an English explorer who led many expeditions to 
'ind easier passages to the Far East. One of them, in 1609, was financed 
jy the Dutch East India Company, and led to his exploration of the Hudson 
River. Later^of course. New Amsterdam was founded by the Dutch, on the 
tip of Manhattan Island. 



I 



4. ^ Arnhem - This is an industrial city (textiles) on the Rhine River in the 

Netherlands, near the West German border^ In and around Arnhem was fought 
one of the most famous IJorld War II battles involying parachutists and 
airt)orne tropps. • . - ' 

5. The, /Northern Venice - A nickname sometimes given to^ Amsterdam, because of 
Its many canals and bridges. The term is also used occasionally for 
S^tbqkholm. " . 

• * L . ' ^ 

6. Polder - The term used in the Netherlands for land reclaime^i from the sea. 

1 . Edam - A city just north of Amsterdap whicji has given its naiqe to a famous 
and delightful brand* of cheese which can be purch^ised in most supermarkets. 

8. House of Orange - The rt)yal house of the Netherlands. The present queen, 
Juliana, is a member of the house, and a direct descendant of Prince Wil- 
liam of Orange (1533-1584) considered. "The Father of the Fatherland". 

. 9. Holstein-Friesian - A breed of cows famous for thenr high milk produc/tion.' 
Th6 West Friesian islands form. .a chain along the north west coast of the 
f'letherlands. ' • . • 

10. Shell Oil Company - The full name of this company is The Royal Dutch Shelly 
Oil Company^ and thus the connection to Holland. This- is one of the world s 
international corporate giants, and it Js owned mainly by British and Dutch 

.interests, its headquarters being in The Hague'. 

11. ' Benelux - This is a convenient term used to indicate' the three countries 

of Belgium, the Netherlands and Luxembourg. ^The economic union of these 
'-. 4hrea. nations led to the use 'of the term, and their union was a forerunner 
of the European Economic Conmunity. / 



12. Queen Juliana - Queen of the Netherlands- Oaring World War II she was' 
in exile fas the Nazis -eontTt^5ed^±^e^fiether4^^ Most of that tinje 

• she spent in Ottawa, only one reason for the, special bond between her 
country and Canada. 

13. Indonesia - An independent nation today, but once the' richest colony 

of the Netherland^s Empire - when it was known as th?V)utch East Indies. 



Group II I - ^ . • r ' ' ~ 

. 1. Limburg r> A famous Dut(;h cheese.,^4>robably more famqus for its strong odor- 
than for its excel lent;/ta%te. Linturg is Blso.the most southerly province 
of the NetherlanclsJ squeezed between Belgium and West Germany. 

2. Zuider Zee - This w?s the name jiven to the large inland bay or sea, now 
greatly ^reduced in size by th^ polder developments. Dammed off from the 
sea and Venamed the Ijsselmeer, it is now a fresh water lake. 

3. Haarlem ■ Of course, this is^a district (with one "a")*, in-New'York City, , 
just north of Central Park. * It is a region named after Haarlem, a city 

in the tulip bulb district of the Netherlands.- ^ 

4. / pel ft - A famous type of blue, and white china named after the city wh?re 
^ it is. still manufa^W^x.JLusf northwest of Rotterdam. 

5. ' Rembrandt - Not only one of the greatest painters of the world, but also 

one of the many famous artists born in, the Netherlands. His house is' a 
major, tourist attraction 'tn Ai^terdam. 

6* 6u^lde^ - The basic Dutch currency unit, similar to our dpllar, however, 
in value it is olOser'^to our quarter, being worth about 35 cents. It is ' 
broken down into one hundred "cents"*. ^ ' • . 

7. Gouda - Another type of cheese, even mofe common and bet^ter Icnown than Edam. 
Gouda , the city, is just outside Rotterdam to the northeast.- ^ ^ 

8. -Ann Frank - Some students may have' read the book or seen the movie "The. 

Diary of 'Ann Frank". Ann was a young Jewish g.irl who was hidden in'a »canal 
, house Jn Amsterdam for^.several years during the Nazi occupation. She ; - 
was finally dispiveredrfnd died in a copcertration camp. 

9. The Hague - The seat of government of the Netherlands where the country's . 
pari iament(^{ States -General)/ meets. * • : ' 

Group III . • ^ • * 

1. Rotterdam - The world's largest-port and second largest city of the 
, Netherlands.* ^ * 

2. Dykes - The Netherlands, of course, has -hundreds of miles of dykes as-on,e- 



ijykes - me Netner!?inas, or course, nas nunareas 
ta^nd of the couhtry is actually below sea level 
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3 ' Rhine Delta - Ruch of thfe NetJjerlands is found in the Rhine delta. This 

partly expla i^is its extreme flatness, rich soils^ and its importance 
, in comerce. ' ^ 

1 Wooden Sho^s - .Vi rl^ajl^k^yinbol 'of the country , the o"|y 

known being t he wjSrT Some, teachers iAfeel tha latter terra will 
be needed by sraffi studer]ts to identify the" toUntry.. • . ^ ^ 

5. _K.L.M. '- Roya/ Dutch. Airlines, one of the world's majof airlines. ) 

6* Amsterdam V^he capital of the Netherlands, where th^^ueen has an 
official reWence, and^largest city in the nation. - ./ 

Activity 2 InstantSfteplay* ^ (Photo Selection). ^ - . 

^Generally resound are defined as' "st>metf^Tng 'useful to man". You might 
well think in tenns of .minerals, fish, forests or soils, but youshould be 
encouraged also to include le$s tangible resources, such as know^^ge, loca- 
tiSSSr political structure and conditions. Capital, which seems very tangi- 
b e" °[il° s Sften forgotten when one lists "resources". Certainly, resources 
4re.ba-sed oJ a system af values, and thbsare referred to as ^^"9 fuHurariy- 
defined. This system of values helps a ^tion or any group of people make the 
decis-ions involving resources and their mahdgement. 



The peoples of the Netherlands have reacted to an environment which has 
presented'them with very limited natural; resources Over f f y^rsr the Dutch 
have developed an economy and trade system w.hich. utilizes th6\r resources 
extremely well . . •. ' - " " ' 

■ Instant Replay is 'an activity whi'ch allows students to illustrate specific 
ideas about the waj^ resourtes are;nanaged in. the Rptherlands. The followmg 
direttJipns should be^fliven to students. 

Part A . \_ ' . ^ 

" Your task is' tp setect 15 slides whi.oh best illust^rate'facto^ of resource 
management^Secondly. your-group must- write a brief script of about 20 s^- 
onds in length for each slide to illustrate tfi^/deas presented. 

• ' ^ * * 

' 1. RevTew all of the slides * . ^ *j * ' - 

!*• Agree on a method of selecting the-lS slides ypu intend to use^ 
3. Each person^ "in" the group selects/ |:oc ^slides and writes the 
scPipt t(/ev?ain the ideas illustrated. \ . 
, 4, Review the 15 selected 'slides and plac^themhn an appropriate 

5. Record the cormTnts on. a tape recorder for each s.lide. (Students 
should read the scripts. which thjgy haye [JteparedJ 

- ' \ . * > 

■*This. activity calls for the use of a series 'of slides. The slide set orig.inal- 

ly used with this unit is available from Len A. Swatridge, Program CChsultant, 

Ministry of Education, Central Ontario Region, 2025 Sheppard Avenue Easft, 

Willowdalp, Ontario, Canada*. Alternate sets of photos and slides could also 

be used. . '\ 

. • . 
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' Part B • Present ation * • ^ • . . - , — 

* — - _ 

The Oroup wfll b/ given no more than 6-8 minutes to make a brief presenta- 
tion to tha-entire class or a larger group. The selected slides should be ^ 
shown and the commentary taped at that time if taping ha^ not already been done. 
It is important that time be made available for the.cla^s to react to the 
choice's made by the group, following or dur^nf presentation. The teacher • 
and the class ^an add new data. or opinions which couTd change, expand or 
correct the group's viewpoints. . " ' 

_: " \ 

r. ' 

A ctivity 3 - Natural and Cultural Resources , A* Research Project ^ 

- = : . j 

NOTE: These team research projects should be init/ated by a two or three-day 
organizational period'.. Gathering of data and rsfBrences will take place over 
a two - three week period while sttidents* engage ia other activities. 

The group presentatfon of the research study will, take place following 
Activity 8. . ■ 

« ■ » 

Procedure . 

.(1) Divide the class into teams of 5 - 6 students to^xplor^ one of the 
- topi65-=outl fned below. - ' \ 



Research Topics S ^ ' 

(1) The Europort' is the gateway to Europe and lifeline for the Nether- 
" ^ lands. Explain and support this statement. . 

(2) "How is land reclaimed by the polder method? What methods do other ' 
CQuntries use for sim^ilar projects? Compare 2-3 other natiops. 

(3) The Netherlands has n«de a yast contribution to the cultural .her.i- 
•^ge of Europe. ExplWn. * ' ' * ^ 

(4) Make an examination of the population statistics for the Netherlands 
• to determine -if. the area is overpopulated; What criteria would you 

use to^determine this .question? 

(5) International ownership of large corporations such as Philips Elec- 
tronics*, is necessary in modern world business. Agree or.dts^e^^ 
with. this idga and present data to support your viewpoint. ^ ^ 

(fe) Tfie stable quality of life in th'e Netherlands is a model which other 
/ ■ nations should examine carefully. What aspects of the cuKure of the 

. Netherlands do you think should t}e reinforced in our society? ^ 

. ^ Culture: a- -Heritage 
"*^s,^y * b. Art.& Architecture 

c. 6ustoihs-*i Trarditions 

d. '^Foods ff'Fas'hion 



Y • V e,- Economids - way of^aking^a liv-ing 

. ' . ^. .9. i 
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Research Notes ' ' , • ' 

Have each person 1n your team prepare a series (10t15) of research cards 
based on references and data. On one side of the research card labels the 
source of the information including the author, reference bDok, page, etc, 
Qn the reverse^^ide of the card, list the specifi'd data, idea,. chaK, or in- 
formation you have selected. ^ 

At- the end of the 2-3 week period for preparation, have your team meet 
an>i) organi ze-^your— 1^eas--fGr-4he -presen^tation • 



1 



V Prepare posters or charts to explain your main ideas. Use these, plus an 
oral pre^s^ntation by all of the members of your group ^o communicate to the 
class your viewpoiTvts on the topic selected. 

Answer^ questions asked by other members of the class concerning ^:he ideas 
you have presented on your topic. • , 

Activi ty 4 Map Analysis 

— _ , , ^ , , . 

Introduction • 



This learning activity centers around map analysis.- The purpose 
of the analysis is to help students identify the confliects between "urbanization 
/ and land u?e and to provide lAmrmpva general look at resource^ management ' 
techniques, as practiced by ^ the Dutch, ' , • - * 

^ Students are pro)/ided with four maps (on following pJrgas) sTiowing: 

1, Hap #1: the growth in population within the jRandstad 

2. Map #2: present day land use^in the Netherlands 
» 3, Map #3: polder development in the Zuider Zee area 

4. Map #4: water and land management in the entire nation J 

This activity should involve not only an analysis of theT more significant 
aspects of each map sheet as.jrelated to "reSTource management", but-df~should* ^ 
also provide some insights resulting fr^m a study of two or more maps together^. 

Part A 

. 1 

Look o^er.all four map? very briefly. Carefully read the da ta sheets 
(on following pages) and select one idea from each map to^lllustrat^ the con- 
flict between the urban land use and other .categories. ^ 



Each\erson works independently in this research stage of the activity. 

Part B / ' i ' ' ' 

Discuss the ideas which have bien identified- by the members of your ^roup. 

a, Select 5-6 major ideas. / ' - ^ • ' 
' b, i Illustrate these factors on the overhead transparencies. 



ERIC 



10 



Page 10 



Presentation , . • ^ • * - 

► , Selected members of the group should explain graphically some-of^the 
insights developed by the group during their discilss.ion. 

'■| 

It is vital that class discussion of the pV^esentalions takes place. The 
presentors. should be questioned so'that insights from. the cTass^migh^t be re- 
\e9,led. The teacher and class may add new data and refine -or even reject the 
concepts developed by the student group. ' • \ \ 
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/ - Data Sheet #1 . .x 
tHE GROWT-H OF THE WEbT-HOLLAND CONURBATION . • 

.„,..Jsmall charts -show how, in the-sim<;e of a -hundred years, Ihe villages 
and tins in the West of the Netherlands, hrfi^spreadto 'J-^?^* 
Sda^^Iy Jiiualirform a single cityrth^r^o^ciHed^^t-Hollan^ 
^M^al:ion is 45..miles long and 4Q j^les wide^at ^ "J^^st POint^ T e 
essential diiference betweerf this metrop/lis and, say* Lo>i*>Mr Pans resides 
in the fact that in the Conurbation th;^raditional ecfinqnnc Junctions of a 
world-citv such as the function o^f-^inistration (government), industry and 
.§e?lices!';re^t conSntrated/W centre but are distributed over a number- 
V cities^ separated from one ahother by green zones..- 

The towns in ttie Conurbation are grouped a^O""d.the meadow area of t^ 
Utrecht/Holland pest region,^he so-called green heart of the ^^etherl ands . . 
It can be seen from the diagrams below each map that the ratio of the Conurba- 
ition's. population to total polulatioi^ is slowly growing. 

A<: far back as the 17th century, the Holland region was able! to boast four 
-cities thaJ wire later to become the most important cities of the Conurbation: 
isierdam Rottlriam!^he Hague ^and .Utrecht. A^^^erdam and Rotterdam eac i^^ 
itc nwn wav owe their origin and growth above all to their highly ravouraoie 
oLron the?^ cities a^e! as it were, the gateways^ to the European hi nter- 
aSd RotterdL, situated at the mouth of the Rhine, has expanded rapidly 
"a'porfJ^nS'to the growing trade engaged in by the elop.ng Ruhr aVea 
and the rapid industrialization during the present century f^^^mheHands 
itself The Hague has traditionally been the centre of government; Utreqht, „. 
Jn ihe middle of the Netherlands, forms the central point in. communications 
between the various parts of the country. . - , 

*The Government's' greatest concern in respect of. the Conurbation is to keep 
the tlwns pl!ysTally separated 'from o^ another, so that the green heart of the 
NpthPrlands m'av retain its agricultural and recreational function. There are 
?nrlrbui"'oirrs ni town's for Amsterdam a,d ,f ^^^;?{;e'?s n5 

Jowns to Se SirtK! elst and sSuti ff the cinurbation could.be allowed to grow 
info s?zab e tSwn A 1 ?hese schemes fom part of the Government's endeavours 
IS channer off popula^tion from the crowded West to the adjoining regions, 
(see Chart for 1980). , - • ; * V^"^ 
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Data Sheet 12- 
LAND USE 

Cattle Farming ^ * 

The high percentage of grassland .is striking. ' 
Cause: law-lying lanjJ and rainy climate. 

Consequence: intensive cattle farming (West and , North-West and East 

and South of the Nether! ant^s.) 
N.B. Arab\€ fanning, too, is partly in the service of cattle farming,. 

inas;mjch as It supplies fodder crops. 
The role of cattle farming within the^national economy:. 
West and North-West of the Netherlands*: Milk supply for the West^Holland 
.Conurbation: cheesemaking. . ^» ' ^ ^ 

East and South of the Netherlands: Industrial processing of milk to produce 

powdered and condensed milk. The breeding of cattle Jfcr dairly production 

(pedigree cattle). 



Arable Farming 



Arable farming is concentrated in: 
. a^ the South-West , 
'\ . ^ b. the North-Eajt 

the Lake Yssel polders 



\ 



^ b. 
c. 

Based on 
' I. 



The Dutch 



thorough training (agricultural- and horticultural schools from 

primary- to university level), 
IL scientific guidance and advice ' 
IIL rational farm -management (a high' degree of mechanization)^' 
Principal pro*ducts: 

potatoes, sugar beet ^ wheat, hiost breadgrain is imported. 
* -climate is hot suited to growing cereals. ' ^ 

Horticulture , ^ . 

the Netherlands has, the necessary cl imatologlcal and geographical .conditions, 
. namely a njld* marine climaST and 'good ground-water management. Control of 
thje cltinatoloqical factor m Using greenhouses. Very labour-intensive. Crops 
cultivated -outside during ihe summer .are grown undep glass in the winter: 
vegetables, flowers, fruit (large exports t.o the EEI^cOTntries ) . , 

' ' : ■ -t* 

Building and Roads ■'■ • 



1 

:tip 



' ♦V 



Thei^^ountry's very iisinse population necess-jtates strict j/ppli cation of phj^si- 
car planning. Nevertheless, about 12,000 acres'are lost each yean.to ^ 
«non-agri cultural^ uses. A part of the cultivable ground that 1s-stilTj|Jf;ai3-'*>a, 
•able serves to provide recreatiin f^r the country's 1"3 mill-4on iQb^bitjfts.. ' 
Recreation is promoted by good coipun feat ions and facilities (njp^{W«ys(',' 
cycletracks, footpaths, camping sites and aquatic sport centre5J^^>^ 
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. , . Data Sliieet 13 ' . . ' 

■ . ** THE ZUIOER ZEE WORKS ' - 

' . . . - • 

History • , . * . • . - ^ /^^\ 

Tha Zuider ^ee was 'originally an estuary of the Rhine whith, through the 
action of tide and wind, was hollowed out to its ultimate, almost circular, 
shaped This also explains the shallowness of this inland sea. The oldest 
drainage plans date back to Hendrik Stevin (1667). ] . • 

Towards the end of the last century,* C. lely^ an engineer w^o was Secre- 
tary of the Zuider Zee Association* (its drainage having meantime become a 
national affair) worked,-out a plan that, in broad outline, was later ^ut inta 

effect: ' ' • ' ' 

a. A broad dyfe from coast to coast, transforming the inland sea 
ir\to an ordinary lake. 

b. Along the coast of this lake, four gigantic polders built 
according to the old polder recipe. 

c. A water basin left in the middle, fed with fresh watef by ;the. » 
river Yssel and connected with the sea by means of sluices -to 
penoit the outflow of* excess water. -This fre^rr-water basin, is 
used for the irrigation of the surrounding land/^ also helps 

, t contiat sal i nation. " ' J ■ 

In 1920 (when Lely was Minister of Transport, Public Works and Water.' 
Control) a start was made with executing theproject. .The 19-rajle-long 
barrier dam was completed in'l532. In 1930 the first polder, the Wieringer- 
meer polder, becaihe dry land. The Zuyder Zee works will be completed by 
about 1980.. • 

Us« of the Reclaimed Land * * • 

1. In the first few years the .State, of the Netherlanids sees:to the*" 
management bf the new ground, it^is later le|sed to private persons. 

2. .90%. of the iround is highly suitable for agriculture and is maialy 

used as aranle land. ^ ' ' 

3: The polder fjirmers cope from all parts of the country. When the land 
in the East Flevol and. polder was being leased out, the farmers from 
the province of Zeeland were given first option since it w&s"they . 
who. had been so badly hit by the disastrous flood of 1953. 

* - t 

4: Planning: In laying out the new polders, an attempt has been made to 
parcel out the -land iii plots of optimum size and to provide effective- 
vegetational cover.' A number of villages were planned" in advance. 

5." It was originally intended that the five projected- polders (together 
550,000 acres in area) should be used exclusively for raising agri- 
cultural production, but after the Second World War 1 1 .was^eclded to 
•' use th^ polders also as residential areas, industrial si;||P^ and groun^l 
for recreational purposes and military exercise,s. 

IS . - 
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OutMsbioe-ficx* 



■^WADDfEN , 




FWESLAND 



WIERIHOWMEER ) LAKE l^SSEL 



NfOR^ HOLLAIsID 



KORTh-CAST POLDER 



.-15 



120j000 



N 4 



MARKCRWAARD 
iito - 



EASTEim FLEVOLAND 



•pprox. 150g000 >6w 



SOUrmRN REVOLANO 
ttW-lMT 



BARRIER DAM 




! iMCEYSSEL 

- 'NAP. 



11. 



GROWTH OF THE LAND SORFACE 
OF THE NETHERLANP$. . 



;<HrMTHiRLAN0S19t0 



■7HE N€THEf?LANDSl920 
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Data Shegt #4 
/ HATER "KWAGEKEIvT 

In the densely populated and highly 'industrialized country of the Nether 

* lands, great quantities of fresh water are needed every day for agriculture, 
industry, drinking-water supply and domestic uses. Fresh water is also neces- 

-sary to. coti*at the advance of salt water .which„ at flood tide, flows into the 
country through the estauries of the great rivers and sea-arms. 

When all the hydraulic prjyects have been conpleted, it will be possible, 
to meet the great demand for water in a more effective manner. Tbe salinatiod 
process in the 'South-Wes^t of the Netherlands will gradually be reduced, thapki 
to the creation of fresis-water basins constituted by a nunter of lakes lying ' 
behind primary dams. This is what has already happefl€3 in the areas. around 
Lake Ys^el, which is now the Netherlands' major fresh-water reservoir. 

/ ■ In the New Waterway, which links Rotterdam with the North Sea, the salt 
water has penetrated even beyond Ro'tterdara. " The saltline can hgre be made to 

■ recede by closing the Haringyliet sluice's so that the water from the rivers 
Waal and Ma^s is forced to flow into the New Waterway. This also , improves the 
supply of fresh water to the polders and towns in South Holland, and especially 
the Westland horti»cultural area. .. .. 

- Up to 'now, only a very small part of the water from the river Rhine has 
flowed through its effluent, the Yssel , to Lake Yssel (see insert A). The 
water-level in th^is effluent rivar is very changeable. The buil-ding of a visor- 
e- hiSrrier (a moveable elliptical weir)- to the West of Amhem will make it y 
possible to improve the supply of water to Lake Yssel, as also the navigability 

■ of the river Yssel (see insert B). This will mean that, during 'dry seasons, the 
Yssel, region will be assured-of a sufficient supply of fre^h water, which is 

a factor of particular importarfce to agriculture. f - 

\ Seeing that the constructioa of only one weir would make the stretches of ^ 

the Rhine further to the West impassably to shipping, two further weir com- 

• plexes have been built further downstream. This canalization of the Rhine 
guarantees sufficient depth- of water -for navigation at all times. It wiU not ^ 
be possible to put the three visor-weirs into oppr^tion until the Delta Works 
are completed in their entirety (1978), seeing that, if at .pHsent the weirs 
were closed", still more salt water would jjenettote 'jrfto the New Waterway. . The 
.river-dykes along the Yssel and/t^he RhvKe have ^een," raised to give the land 

better protection. * 

T*jere is considerable likelfhood that. the- future freshwater Delta lake^ * 
will freeze in the winter, but thi^ situation can be remedied by^pening the . ' * 
Haringvliet sluices temporarily. , This is particularly irtportant^or shipping 
sailing- between the Netherlands and Belguim.. - — . • 
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water to tht Uk' 



Co«»tfip>e«ftaf 



Main outlet foe Rhina wster 
before Oelu^orks 

J^^al KUh oo-tfet for Rhm water 
IZZj after DrtttWofite 

mMtfi discharge points 
(orUkeYMi 

Fre^wstv 

Wtitr twpply fof •gricuftur* 




DELTA works! 
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Activity 5 - Amsterdam - An Impression of a City ' ' v 
Introduction _ , - ' 

The purpose of this activity is to give the students an overview of the, 
city of Amsterdam. Due to the restrictions, of both tine and resources an in- 
depth study of the. city would seem too" difficult for a grade 9 class. Slides 
and a taped commentary are suggested as a'wayto provi^ students with a sight 
and sound i-mpression of Amsterdam. . / f 

4 

Resources Required: -v ' ♦ 

1. "Maps of Central Amsterdam for each student (on follaw-ing page). 

2 Slides* selected from the set of 43 which relate to* the city - 
. These include pe following riurrfeers 15, 34, arxl 18 to 3Q, inclusive. 

3. An audio tape about the city. The sc-ciplM^'contained on the follow- 
ing pages. ~ / ' 

4. The second and smaJler set of si ides*", in, the kit, which includes 
additional slides taken in Amsterdam. These include: 

• fb. 1) ' - Famous Painting "The Night Watch", by Rembrandt, 

. * hanging in the Rijkmuseum " , ^ 

2) - The Central Station 

'3) - The Anstel .River ' , ^ 

4) - The Prinsengrachl Canal by day (same as^ Slide 25- 

in other' set, but tt is a night shot). % • _ , 

5) ' - A car just "rescued" from a canal by the.Amsterdam fire 

"department's c-rarte ' ' . 

6) - The floating flower market, a famous tourist attraction 

along the'Singel Canal 

7) - A diamond cutter at work 

■ 8)- - Amsterdam's harb^our - ' . 
9) - An organ^grlndefr, or hurdy-gurdy, on a bridge oyer tbe 

Amstel River ' ■ - ' ' 

10) - Canal Tour Boats - and in the backgrounjl old buildings 
tilting on their piVes, 
v • 11) - Narrow streets 'i<n Central Amsterdam 

; 12) - The Degynen Hof (means literally old-ladies' house) - 
/ , ■ one of several park areas in downtown area. It is 
. surrounded by' apartments ^or ladies' on pension. 

* Available from Len A.''Swatridge; Program Consultant, Ministry of Educa^tion, 
Central Ontario Region, 202& Sheppard Avenue East, #11 11 owdale, Ontario, ^ 
Canada. Other slides or photos can also be used. 
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Part A . . 

♦ ' * 

.The purpose of this activity is as "the tUle suggests, to give- the- ^ 
students an impression of the largest city in the Netherlands, Amsterdam. 
The' materials listed in the resources above should make it possible to 
to provide a very vivid and detailed "impression" to students of the city. 

Though many techniques could be used, one that should be successful with 
most classes would be to show al> the slides fairly quickly to the students ^ 
virtually without comment (possibly giving only a title for each). Before 
the viewing of the slides the students might be told that you do intend to 
give them an impression of Amsterdam, in sight and sound. They should be 
instructed to watch and listen carefully, and. told that it is not necessary 
to take notes. With some classes, of course, havii\g them make brief notes may 
be -a preferred, technique. 

» ■ ' . 

lowing the slide presentation, the audiotape should be played to give 
the students a" fuller impression of the city through^another med^tm. : Finally' 
it might be useful to give them the map of Amsterdam";;^ let them study it for 
a mtnute or so, then show the slides once a<gain wi^out comment and even more 
quickly than for the first viewing. ■ i 

Part B - X 

fo collate :the impressions each studfent has formed a variety of techniques 
could be employed. I0n& that 'should proVe useful would be to have each student 
jot down the 10 most- significant -impressions (ideas, facts, concepts) they now 
have, having experienced the slides and sound tape. These idea^ could then 
be gathered -together as a class in an open non-structured manner or organized 
under headings such as: Site, Situation (or Location) , 'Population, City Pattern, 
Industries, Touri§m or Way of Lif^. Obviously the class could form small groups 
an4 then each one develop its own record in that way. 
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V 



AMSTERDAM - AN IKPRESSION OF A CITY 



l^te: Record this script on an audio tape recorder for juse with the Amsterdam 
• . ' slide series. ^ ■ 



' Asfe the students to make a. list of the. things which they TeeT are unique 
or different, as' pompared' to •a North American. > 

' " , ^ 
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• Script For Au'dio Tape_ , _ 

* ^ * To begin with. Amsterdam wasra swamp. Then followed a fishing village 

with a tiny- popu^*4ion irf'sailors and net weavers; no one had much hope for a 
{ ^ place where plws sank frjHa'vieW'and houses floated. Yet it became the capital^ 

• • and larges-t city-in the Netherlands,' its center or trade and finance, and next ' 

• to Rotterdam^ the country's second seaporfT 
, • \ . -V 

' • ' ' For thi'sseemiogly incredible success story, there is only one explanation: 
the AmsterdaiWrs, a parado^cical breed of tough men who in their depths Were 
warm and gentle. They were sea. captains, money jugglers, artists, dyke builders 

- and .farsightid planners. ^ * . 

Fire destroyed the city several "times; the .sjjrvi vors simpTy rebiiilt^. 
Spanish occupiers- could hot Veak it in the l/th%ntury; neither couW • 
the French 200 "years' later, Ror the Germans Wring' tfie^Secbnd World War. ^ After 
each attempt the Amstefdammers' cleared, the rVins from their gprt, the rubbish 
I from their streets and raised their beloved city to new opulence. 
' t ' ' . -* • ■ . 

Their staggering overpopulation*would strain anyone'»5 cheerfulness., .Yet 
' Amsterdam,' one tof jbhe wprld's most crowded cities. - population 820,000 plus. an 
' O annual influx of 1 .5 million tourists. J » 

'When It com#s to business, Amsterdam is'sefious and down-to-earth. It' 
contributes much to the economy of Europe- A 45-mile canal links it to th'e- 
Rhine and thas> to a hinterland- of over 50 million people, resulting ifl an. 
annual traffic of 7.5 million tons of cargo. Through canals shooting inland 

• from .the Noifth Sea, a tonnage of 24 million comes; from or goes overseas. For 
overland haulage, Amsterdam has 145, trucking coinpanies. The Amsterdammer's 
38-ton- mammoths rang^ the highways from Calais to'.Istanbul . . . , 

I came to^the city expecting windmills and wooden shoes. Amsterdammers know 
that tourists are sentiment-al about these things, so jn Volendam, a fiShing 

- village a 45-minute ^mis ride from' the city center, there it is, Hollajnd as 
yoii saw it in yo.ur school books. , 

But the real eharm.of Amsterdam Ts of a different kind. This is one of 
the world's lovliest qities, wiih miles of languid waterways spanne^y 930 
•bridges - more than Venice. Look down , on it from a rooftop. Its -flrany-hued 
row? of frail, tilting 17th c^tury houses look down along the canal at more 
tharf a thousejnd moored houseboats., . , ^ . . 
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■At the center of the pattern of canals lies the Dam, literally a dam unit- 
ing the city's twolmalT rivers, the Amstel 'and the Tj. The Royal Palace, the 
very old New Church, a department store and a hotfrJ surround this scene of 
concerts and puppet shows. In suimer, it is a favorite site for younsters, 
mothers with babies and office workers. On April 30, Holland's National Day 
and -Queen Juliana's birthday, the streets round the square are filled with 
the stalls and sideshows and swings of the traditional Free hjarket. • 

- tiot far^freSTTne Dam is the Rijksmuseum, one of 38 museums, in the city, 
with its invaluable collection of RembrandtSr Vermeers and Jan Steens • Near- 
by, too, is a quarter famous for its exotic restaurants serving spicy-hot 
lAdonesian riisLttafil - a feast -of anywhere from ten to 28-dishes. 

• ■ 

The best way to see this-^ity o^ water is by launch with»a guide. Listen 
as you look. From the steeples of nine ancient churches, carillons sprinkle 
meltniies. From every pavement comes the tum-tum of huge hurdy-gurdies, painted 
with birds and flowers. 

The soiind of the city, towever, is the thud of pile drivers hammering 
poles 26 to 65- feet down to fhe'f^r^ sand 'to make foundations f9r houses , 
and other buildings. -An ordinary^ house requires aboiit 40; the Queen's Palace 

♦sits on 13, 659 tre ejtrunks, the nearby airport on at , least 10,000, concrete"; 
piles. Even Amsterdam's 2200-acre woodland park ^ which is 13 feet below sea 

'level, with 125 miles of paths and lanes, a bird sanctuary, swimming pools, 
football field s and formidable oaks, has a mini forest of .ex-trees' under 
its pavilions and bridges for support. 

Next to water, th6" thing you see most in the Dutch capital is flowers. 
The parks are a riot of blooms.' In spring, h half -hour bus trip bring? you 
,to the tulip fields, where blazing color is everywhere. ' But the best flower 
show ridas"the canals; the flower market on the Singel - encircling canal - 
sells everything the makers of seed catalogues can imagine. And over-all, 
perennial clouds giving Amsterdam the pearly lijght which has for centuries, 
caused rejoicing in the hearts of painters. _ 

It. all started over-700 years ago when, it is said,* two fisherman wrecked 
■ th»ir boat in the marsh that, was to. become the big city. They decixled to * - 
settle there, bringing their wives and children. They built their houses as 
they did their boats, with leakproof floor.s.- After a whije there was a settle- 
ment wi tJl_car{ieniei^ i weavers and millers. The firfet date on an official . 
document is 1275. — • . 

first they built ships for others, then for themselves. They sailed them 
to Hamburg and ports* on the Baltic,* coming back laden with cereals, wood and 
beer. They became rich and., 'as they prospered,. other naHpns took a look at 
Amsterdam and liked what they saw. The result was war - with the British, 
the Swedish, the Spanish -and the French. Always, the Amsterdammers fought 
hard and^then conquered they resisted, to fight again, to lose and finally to 
win. 

Amsterdam's golden age wa? the '17th century, when it succeeded Venice as' 
the wealthiest cUy^n the world. Amsterdamners wer^i'the principal owners of 
the Dutch East India Company and the Dutch West India C6mpany, whose ships yere 
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the first to reach Tasmania and New Zealand, the first to circumnavigate 
Australia. With fellow Dutchmen thfy ruled in Brazil, in northern South 
■America, n'n the Caribbean, and on many isUnds in the Indian Ocean. • 

From Amsterdam a small ship, Half-ltoon, left to explore a route to the 
Far East under the command of Englishman Henry Hudson. In Septerrfjer 1609 
he sailed up the river to which he gave his name. -The surrounding area 
became known as New N^therland. The settlemeht thus founded - later called . 
New Amsterdam^- is t^day New York.' • ♦ ' 

. On Amsterdam's coat of arras you will find three words; Heroic, Resolute, 
Merci ful/>»jil 1 three are well merited, especially the -last. For prosperous 
Amsterdalm is also compassionate. It was to Amsterdam that fugitives from 
intol'erance-«ame, and its citizens gladly took them in. The merr and women of 
Antwerp, in terror of Spanish persecution, were perhaps the first. Later came 
Portuguese Jews , running from the Inquisition, the Huguenots, dreading another 
St. Bartholomew's Day and, before the last war, came the refugees from Nazi 
oppression. * ' ' ^ ■ 

What started as hospitality turned out to be a Dutch treat as the new- 
comers repaid their hosts. The Jews brought their knowledge of tiding, 
finance and tailoring.' Huguenots opened schools, taught music,. clock-making 
and French cuisine. The men from Antwerp established Amsterdam as a world 
center for the fastidious an of diamond cutting. .In 1972, when droves of 
hippies arrived - tbeir contribution mainly limited to splashes of color and 
eccentricity - the city spend a million guilders to finance youth hostels, 
catfiping sites and police to see that they behaved and tcr protect them -from 
muggers and pushers. 

Where would you go if you were old s)r^ sick or down-and-out? In his book. 
The L^ght in Holland, Anthony Bailey gives the answer: Holland - but you can ' 
substitute for that Amsterdam. . ^ ' 
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Activity 6 - Statistics Don't Lie? 



The -Netherlands has a population in excess of 13 million .people. , It has 
aa area 1/34 the1»»ze of the province of Ontario, the neural resources are 
limited and about 1/3 of the land area is'below sea level. It is a wonder 
how the Dutch people have learned to cope wfth these factors. 

The statistical tables included with this activity may give your students - 
some clues about how the Dutch manage thei%. resources,' 

Part A . ; ' / . 

1. Look over the following. selected statistics oh the resources of the Hether- 
lands. Draw some type of graphic presentation for any six of the statisti- 
cal tables. ,(Ypur group should examine all 11 tables and then decide 

• * which 6 to choose.) Yowr graphic may be in the form of a chart, pie graph, 
\ drawing, figure diagram, line graph, map," or any other style you wish. 

^ 

2. Select a title for each of your araphics. Label the poster with a bnef 
description of .ten words or, less. 

Part B - Presentation ■ ' ■ 

When you present your series of graphic posters to the rest of the class have 
one person for each grapfiic prepared to expUin the idea further and to answer 
any, questions. ^ ' .. . ^ 

• STATISTICAL TABLES • . . 

— ^ i1 

1. 'Benelux Customs" Union Tariff ^'^^ 



This table shows the "relative position of the Netherlands -in this trade 
bloc. ; . ' • ■ 



' -Imports from Belgium - Luxembourg 

v 1968 - 6,046 m. guiUers (One. guilder is a^prox. 250 
') ' 1969 - 7,044 m. guilders 

/ • 1970 - 8,185 m. guilders \. ' 

/ Exports to' Belgium - Luxembourg , 

/ ' •• 

1968 - 4,318 m. guilders 
.' 196$ -,5,030 m. guiTd5J:s ■ 



'f* * 197& - 5,941 m. guilders 



.26" •• ■ 
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Trends in trade witTv the United States 



Netherlands Imports from U.S. 


Netherlands Exports .to U.S. 


• 1968 - 3,671 m. guilders 
1969 - 3,861 ra. guilders 
1970.- 4,735 m. jguilders 


1 ,578 m. guilders 
' Is, 623 m.' guilders 
1,831 m. guilders 




Selected Agricultural Data (Metric Tons) 


« 




' 1950 ' C 


* 

-\ * I960 


ly/u 


• 


Wheat ^ 322,000 


A 348,000 


677,000 




Rye ' 439, poo 


. 454,000 


" 172,000 




Beans ^ .15;000 


/,000 . ' 


Nil 




Peas 65,000 


93^000 


38,000- 




Potatoes 2,861,000 


^,745,000 


3,273,000 




- Sygar-beet 1 ,667,000 ' 


2,935,000 


4,739,402 




Power Production 


1938. 1958 


1968* 


1970 


Electrical . ' 
0 million K.W.H.) 


3,688 ^13,854 


33,619 . 


40,817 




1950- ■ 1955 


'0968 ' 


1970 ' 


Natural Gas ^. ^ ) 
. (cu. metres) 


8 - 139 
1966 


14,056 31,668 
1968 . 1970" 


Flowen Bulb Cultivation (hectaries) 11,533 


n,694 12,365 


Working Population 


Netherlands 


Japan Q.S. 


Agriculture & Fisheries 
Industry 

Trade &' Tr*isportation 
Other 


8%'- 
2"6%' 


"24% 
32% 
28% 
16^ ■ 


5% ■ 
34% . ' 
30% 
31% 


Population Density . (Number of persons 'per sq 


. mile) 





, Netherlands 1,000 ' . ' ' ^t. 

Japan. 725. 

, China 20*0 •' ' 

. .Ml^- ' 50. . - ■ 

.Girtfada. 5 • ^ • 
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Mineral Resources • . . ■ * 

Coal Production (raetric tons) 

;. ■1935...:13^488x . 
.1948... .11,032 ) 
1958,.. .10,800 /. 
1968.... 6,'6§3' 
1970....^ 4,334 
* 1974.... Nil ■ 

Crude Petrol e^um {1,000 metric tons) 

' Oil production began following (World War II when deposits were 
discovered. » ^ 



1945.: 
.1953.. 
■1968., 
1969.. 
1970.. 



Nil 
. 820 
2,147 
2,020 
1,919 



Salt Production (l.'OOO metric t"on$} 



1950... 


. 412 






I960.. . 


. 1,096 


• 1 




1968... 1 


. 2,414 




• 


1969.^. 


. 2,668 






1970... 


. 2,871 







land RecTaimaJLion— (1 hectare = 2.47 ^cres) 

^' Area of*the Netherlands 3,330,000 h. 

Area below sea level 1 ,710,000 h. 

Area reclaimed- 570,000 h. 
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ACTIVITY 7 - TRADE DECISION {^ioulation Game) ^ 

•This role splaying simulation game is designed for a SO-minutfe time 
period. ^ ^ , 

The trends 'in the selected trade statistics illustrate a specific 
resource ^robleni. Should the Netherlands continue to allow deficits to " * 
increase or should some sejective tariff be imposed to limit the trade imbalance? 

This situation creates the need for a s^^cific tnade decision . 

♦ • * , ^ 

: ^5ach of the members of the class should receive a transcript i3f the 
rdepartroental suumary prepared by the Dutch Royal Commission established by 
the Trade Minister. 



In addition, the five class menbers' should receive a brief description 
•of a role they are to play. The person who receives the role of chainnan 
of the conmittee will introduce the role title played* by each person. 

The discussions then center on the problem: 
1 ' . . \ 

./(a), whether a seleciive. tariff .should be imposed? 
*{b) if so, on which products? 

(c^ how this might affect trade with the other country. 

The five persons involved ?n this simulation are members .of a Royal' 
Conuiission charged with the task of preparing a- report regarding trade, 
policies with Adaftac, Each member of thescommission hds t special background 

and interest to bring to the discussions. 

. / . . . 

. The chainnan has a specific agenda 'designed to cover the^backgroupd 
information needed for the group to make "the trade decision . 

The simulation takes place at the offices of the Trade Minister in the 
Hague. * ^ • 

The commission must decide if tariff restrictions should be imposed on 
imports from Adanac. • - ^^ * 
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X)FnCE OF TH€ TRADE. HIIIISTER 
GOVERHKEin- OF THE HETHERLAHDS 

N ^feOYAL COmrSSIOH REPORT - 
DEPARTHEtrr SUKKARY 



TRADE WITH^AOAf^AC : 

Iraponts ($m.) 
from Adanac 

- Exports (Sm.^ 
to Adanac 



19^4 



T966 



1968 



1970 



101,582 
39,933 



14-3,766 
60,489 



1.78,-850 
69,052 



IMPORTS FROM '^^DAfjAC ^ank Order) 



1. Raw materials (non-edible and /imi-fuel) 

2. Foodstuffs, ^ 

3. Transport equyment and vehicles . * 
4". Manufacjtured foods 

5. Wood and' wood pulp, cellulose 

6. Scrap metal * 

7. Non-ferrous meta\s 

8. Asbestos ' ^ 

9. Rubber (synthetic) - \ 

. 10. Potash . * ^ / 

EXPORTS TO AOANAC (Rand Order) 

^ ■ • 

'1. Machines and transport equipment ^ 

2. Jtenufactured products (primary) 

^ 3. Foodstuffs , * 

4. Manufactured goods (secondary) 

5. ' Non-edible raw materials • 

6. Drinks and tobacco 

7. Chemical products / 

8. Goods not specified separately 

9. Animal and vegetable oils 
10.. Mineral fuels, lubricants. 



277,18? 
. 78, 



ao 



ROUE CARD 1 - CKAieyAN OF THE RDYAl COM!<ISSK)N • 

■• ' • ' - ■ - i ' - 

Your task is to complete the agenda as ouMineal^elovjf and to help the 

conrpittee reach a logical trade dedisicJn. 



You are a political appointee andiyou rtot have the background ^nd 
experienced of son^ of the other meinbecg of the cofimiision. ^u absolutely 
^refuse to lose your cool regardless of^the comii^eB^i argujqphts. .Say 
as little a's possible but try to get the job done!. 

Agenda: - ' ^^y^ - 1 " i\ 

1. Introduce the coiimission members: a. Depiil^-Vade Minister 

b. Trans pJrt Minister 
• ' ^c' cliairman of Export- Import Board 
d. fesourc§ Minister 

2. Ask one of the*group to act^as recording secretary. Select the 

person you believe will do the'best job(i 

3. - Define the problem of the balance of' tra^ with Adanac using the 

• statistics provided in the.Rpyal Commission Report.* Ask each member 
of the commission to comment.. li , 

4. Introduce the idea of re-expOrt of ratf ||at^ rials, s (Some raw 

- * majterials are re-exported after they h^f? been processed. ^ 

* « ' -> ^ * - 

5. .Discuss the. overall question. Qf balance of trade. ' (The invisible 
-exports otcurring in. special exports m diamonds, gold products, 

" etc. and the tourist industry TTelp to balance the losses in 
>produyt*; traded . • • - ' , \ • ' - 

6. Compare the number, in the top ten listing, of manufactured products 
.which are. imported from and, exported to Adanac with the number of< 

raw products. (Use the second^^section of.tt>e Royal Commission - 
Report.) Discuss these results Witfj^the coirtnissixih members. 

7. Propose .that the^group develop two alternative plan's* one of which 
coiled then be sent on to the Trade Minister ^ind the Prime Minister: 

Plan 1: Developing further export trade Wtth Adanac. _ 

Plan 2: Restr^icting trade from Adanac. by imposing- higher tariffs. 

ROLE CARD 2 - DEPUTY TRADE MINISTER ' . ' 

Agenda : • - , 

, * • • 

1. Introductions,' ^ , 

r ' . 

2. If asked, you refuse to be irec^rding secretary on the grounds that . 
you have done the job many,/ many times before. 
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3^ These trade figures have reoaineil fairly constaat^^er the years 
. / relative to on£ another. You do not feel there ii sny great 

problem! Your department is well aware of th?se trends. * • 

4. trade is trade. You feel that" the Netherlands has always had 
^ good relaticjns with Adanac and will probably continue to do so. 

5- The Netherlands, over the years, has always .had a negative trade 
balance. You believe that- the bifsiness and conroerce furjtctions, 
banking, shipping, insurance, etc.,* wiU continue to balance trade, 

6. * This agenda item is a waste^ tin^e! 

7. You support Plan 1-, which suggests that trade with Adanac be 
increased. You are in favour of, cnore trade in general. 

ROLE CARD 3 - TRANSPORT Hl'NISTER 

Agenda: " ^ 

1. Introductions. ' • * • 

2. If asked, you will not be recording secretary - although you talk - 
about the- job for a while before you refuse. 

3. Suggest that the st*atistics do not go. back far enough. They do not 
relate the trends during the "turn of the century*Vhen the Hether- ' 

* * lands* ocean fleet was beginning to trade all over the wdrrdT^'tYou; 

are an oTrTniier has been placed on the ODiimijssiojL^iinpiy because^ 
you have been placed. on coniniss ions .for years.) 

4. Re-export produces a greater demand on the Transport Ministry. Some^ 
import^s are not even considered in Netherlands' figures, Th'rs' , 
practice aids the importers but does not create national deveTopm^nt.^ 
You are an extreme nationalist. , * . , ^ 

,5. You 4on*f really understand this item and try to move on. You want 
"^to vote and make a decision*. (Number of sea^going' vessel's is 
declining 1970-1 65. and in 1971-1 ,040.) . 

• * . . 

6. These products, have always been that way - you can't change what, 
people want merely by raising tariffs. ' , , J" ^ 

7. You vote for Plan 1. Support the Deputy. Trajde Minister. . 




Page 32 



Conmission and you 
ijTued increase in 



>ROLE CARD •4 - Cmmn of EXPORT-IKPORT BOAftD 

■You are highly qualified, young. Pl^^ed to be tfn/|i|| 
sinceirely feel that something has to.be done about the ^pr u 
trade-' deficits. | .' >- 

■ Yoii feel thatM^e corrmi5sion is very important ^|jdu sho«1d not waste 
tine di?cuss?ng irrelevant issues or things which haf furred- in the past. . 

• " • ' ''¥^ 

Agenda: ^ • W 

*. .1. Introductions. ' 

. 2. YOU are willing to act as secretary or #Dr<|er of the group if you 
are asked. ' M ! i 

. . 3. You believe that the bnly way , to solvere inW^^^ 

is to begirf to deal wi'th spetific casesJ The '^""^ ° ' ^J" ^^gj 
aoqSssive trade policy with Adanac cp#l be used, if they proved 
* Sssful with the Urger United Stales trade imbalance. (Im- 
: ports f^om U S in ?970 wer^ 4.7 miH.^^guildersi exports to U.S. 

were 1.8 million guilders.) . ' 

Adanac should be used as a test case in establ ishing means of 
decreasing trade deficits. 

4 Re-exDOrt should be the bonus which enables the Netherlands to im- 
p^ove'^^S standard of livipg. This. advantage should not be. wasted 
on merely balancing trade. • 



5. The same ideas apply as in item 4'aMe. . 



fi Those tfroducts 'in the 'top ten listings wHich are neither raw 

I^JIriaU W ^sential impoKs. -shcuiVd, be .taxed by- increased • 
. ?^^?ff'. 'OtW sources Vi thin the'. ^uroi^an Community may produce 
th^' trade -items required'/ ^ 

n Yn.i'feel that Plan 2 'should be*%dopted in order to qit Ve'salts. > 
^ fo'test the t!!eory-which-i:ould then-be app.lied to'trade with 

; the Unjteifl. States. • . - _ - ' • 



'role CARD 5/'- RESDURCE-MINrSTER 




Agenda 

1 - ' 

1 . Introcfuct'ions. 



Pag^ 33 



t. Yqu are reluctant at first to' act as r;BCording' secretary, o^.if 
—asked you will act. ' * ' ' - 

3. The problem of a tradfe deficit seems to be valijd. You support the 
Chairman of the Export-Import Board, but you ar^ a little afraid ■ 
to siy very much. .* 

« 4. YoiM^ow very little about this i€em: Say .jiothing!' • 

5. You agree, that on a purely resource base, the Netherlands cannot 

• hope to compete in the world market. /Hpwever, processing and manu- 
facturing of imported resources must be enc<Juraged and continued. . 

; . • ' . r '.' 

6. Repeat' the ideas relevant to item -^5 above. 

7. You agree with Plan 2, because you be-lieve the Netherlands must 
encourage resource imports rather than manyfactured products. 

ACTIVITY 8 - PEOPLE AS A RESOURCE • 

INTRODUCTION . • . • ' . 

^ Write a. very brief paragraph to ex|flain what you mean by the term "human 
resource". >*hat U^*f^ r=- r^r rnnHitinn«; i n fl upn fce^the type of resource that an 
individual may offer? Do these factors relate 'chiefly to indi vidua] s or to. 
groups or socaities? When are people & liajjiiity and; not a. resource? 

What is meant by the term "population explosion"? -Is this always a bad 
thing? Should our nation have a larger population?. Are our citizens considered 
to be good human resources? Why? 

^LIdK|ELECTION* - ' ^ ' 

Preview the entire set of slides on, the Netherlands. You must seTect 10* 
slides,, identified by number, which directly show or indirectly indicate, the 
.kind of human resource that is found in the Netherlands. 

Write -A sentence or twp to describe the tyjie of human resource you have 
identified and state how it contributes to society. ' 

* • - • • 

CAPPING PEOPLE RESOURCES- " . ' 

# * 

Part A:' Carefully examine the maps included with thisun,it. - , Hake a 
list of all ther different types of ^cultural symbols us:pd on the 
map's. Design a legend to represent these features 'on a map. • 



• » • . . - 

**See previous 'nctes regarding' availability of slides. Other slides or 
phpto^ of the (Netherlands mayj)e substituted. ^ 
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The Green Giant Hap 



Divide 
map to 
to the 
create 
and 7' 

On this 
by the 
of the 



the map into smalt portions and assign a portion of the , 
each student irf the class.- Have theoi expand their portion 
full size of an 8 1/2 X 11" piece of papei*, This-will 
a cultural :jnap of the. Netherlands approximately 5' wide 
long! . . • - 



"giant" map, col or 'and label the map symbols designed 
class in Part A of this :activity.- Pjn ali of the sections 
map together to create a cultural pattern for the Hetherlaads. 
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NATURAL QAS'DEPOSITS 1,000 WILL10|!j CU. FT. ' -, 



90^ 



70^ 



ERiG 



UNfTED STATES 



MIDDLE EAST 



SOVIET UNION 



THE NETHEflLANDS 



Page 36 



• Gfoniftoen ProvincxiJ capitil 



SOeERiJOmKOOG \ 



Town With more than 
lOOjOOOMihabctants 

Town \^Jes$ than 
lOOjOQOmhabftanis 

Provincial bouftda^ 



TEXBL/ ( ^ 



NORTH 



E RJj^ COtOM»A^A 




w . 
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ERIC 



{ . I Wand «^^nr>#d 1200-1600 
I { Und fdiikr^ 1600-1 WD 
Und r»d4ifn0d 1900-1970 
LaAd to be redtim^ 



: — n LiAd thtt m«y be rodaimod 




0300-1300 

13001400 
' 1400-1500' 
'1600-1600^ 
. 1600-1700 . 

1700-1600 
' 1600-1600 

1600-2000' 



UND RECUIMED PER CEHTURV IN SQ. MILES- 
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